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THE IMPACT OF INTERNATIONALIZATION TO IMPROVE
AND ENSURE QUALITY EDUCATION: A CASE STUDY OF DAFFODIL
INTERNATIONAL UNIVERSITY (BANGLADESH)

Purpose. Ensuring standard education through internationalization since it is a big concern in academic institutions all over the
globe. The goal is to equip and introduce students and educators to the world’s innovations through globalization at the tertiary
level of education and improve & ensure quality education for students and upgrade educators’ quality.

Methodology. An evaluative and expository study is conducted on Daffodil International University (DIU), regarding its mis-
sion and vision toward internationalization, its collaborations, initiatives, condition of the education quality, and analysis of the
mobility data in the last few years. A quantitative overview and analysis of the key performance indicators of the internationaliza-
tion of DIU are applied. This study is on understanding the IoHE in the Bangladeshi context, based on experience, analysis of
student/faculty mobility, and national reports from different regions. Participation in European programs or other supranational
programs in education, research and capacity building, and partnerships is indicated.

Findings. This study presented the effectiveness of the Internationalization of Higher Education (IoHE) considering the growth
of developed countries in respect of ensuring quality education. This research established that Bangladesh is not far behind to cope
with or follow the international trend, and some Bangladeshi universities are already involved with mobility programs for their
undergraduate-level students, especially DIU, Bangladesh. It resulted in finding that internationalization through mobility pro-
grams facilitates the branding and reputation of HEIs as well.

Originality. In comparison to the traditional education system, the approach used in the research showed that the academic
staff gets acquainted with modern teaching techniques, international standard course contents/syllabus including OBTL, and re-
search methodologies for innovation reinforced their educational and research potential, which be proven to be important compo-
nents of the overall development of students and academics, giving them awareness and helping them adopt alternative, multi-
faceted approaches to teaching-learning.

Practical value. The result of the research can be institutionalized by policymakers, educators, and academics to create an
impact on the students and to develop institutional value in the global market. Given strategies and innovative ideas can play a
vital role in enhancing the quality of higher education, facilitating scholars, and improving the quality of research in various fields.

Keywords: internationalization, student/faculty mobility, education, Memorandum of Understanding, globalization, HEIs

Introduction. The process of incorporating an internation-
al/intercultural component into the institution’s teaching, re-
search, and service operations is known as the “international-
ization of higher education”. Many universities establish aca-
demic linkages with top Universities of the world through col-
laboration to run staff and student mobility programs. Ex-
change programs are primarily guided by the terms and condi-
tions of the agreement between the two participating Universi-
ties. Through the international mobility programs, students
and staff are meeting the dynamic activists and practitioners of
different genres.

Academic mobility is one of the important international
activities of higher educational institutions both for students
and faculty members to improve their knowledge and skills in
different areas. Students can move to another institution inside
or outside of their own country to study for a limited period of
time to improve their skills through the student mobility pro-
gram. On the other hand, teachers may have the opportunity
to teach at home and abroad through mobility programs in dif-
ferent institutions to improve their skills in teaching & learn-
ing. This strengthens the academic staff exchange program of
educational institutions. As a result, academic staff can ac-
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knowledge modern & excellent teaching techniques, interna-
tional standard course contents/syllabus including Outcome
Based Teaching Learning (OBTL), and research potential.
Likewise, Daffodil International University is also focus-
ing on internationalization through mobility and foreign ex-
changes, overseas enrollment, and international recruitment
as well. The international activities include academic mobili-
ty/exchange programs, and summer/winter programs for stu-
dents and teachers of the academic institutions. Students have
the opportunity to improve their soft skills, interpersonal
skills, and confidence level, enhance their global network and
become self-dependent through the academic mobility pro-
gram. A teacher also has the opportunity to become more ex-
perienced in teaching and learning including learning new
techniques to teach, improving the assessment process, im-
proving the course contents for the student to follow Outcome
Based Education (OBE), and finding out the educational sys-
tem gaps between home & abroad. These equip the students to
cope with the fast-moving world and create a global network
among enthusiastic people. International Exchange Programs
bring benefits to students by providing them with opportuni-
ties to have international exposure and to acquaint themselves
with new cultures and global educational standards. Different
higher education institutions follow different strategies to en-
sure that students, academics, and administrative staff are fa-
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miliar with the other institutions’ best practices for sustainable
growth.

Literature Review. Simply put, “internationalization” re-
fers to the actions taken by universities to extend their influ-
ence outside national boundaries, frequently encouraged or
framed by multilateral agreements or programs. At a higher-
level, internationalization of higher education can also be un-
derstood as the “process of systematic integration of an inter-
national dimension into the teaching, research and public
service function of a higher education institution” [1]. “The
internationalization of higher education involves the process
of incorporating an international and intercultural dimension
into university teaching, research, and services” [2].

According to estimations, 7.2 million students will be in-
terested in studying abroad by 2025, up from just 1.2 million in
2000. Student mobility will partially, but most definitely not
entirely, satisfy this requirement. As a result, the number of
new providers offering courses to students back home is grow-
ing at an unheard-of rate. Academic programs are being given
across international borders, and branch campuses are being
formed in both developed and developing nations. Interna-
tional mobility is no longer limited to students, professors, and
researchers.

The goals of internationalization were determined by ex-
perts who made a report on higher education in different re-
gions. Most of them asserted that the primary justifications for
internationalization include the recognition of diplomas and
degrees abroad; improvement of educational quality; equal
partnership on the global level (higher education institutions,
scholars, research teams, faculties, students, etc.); equal par-
ticipation of higher education institutions in the global educa-
tional arena (education, research, debates); participation in
the development of the global educators’ community; and bet-
ter acclimatization to the market economy.

According to a broad definition of what internationaliza-
tion is or should be, there are two fundamental components in
higher education internationalization policies and programs
that are always evolving and becoming more interconnected.
One is internationalization overseas, which is defined as all
cross-border forms of education, including provider, project,
and person mobility. The second is internationalization at
home, which is more curriculum-driven and focused on ac-
tivities that foster cross-cultural and international awareness.
There are limitations to such a difference because internation-
alization overseas may also be curriculum-related and foster
intercultural competence and an awareness of the world. Mea-
suring these, the outcomes are intended to encourage educa-
tors to effectively integrate justified advanced Learning into
both their physical and virtual classrooms with an emphasis on
pedagogical reform [3].

Approach and method of the study involved the following:
carrying out a focus on strategic change and internationaliza-
tion progress of educational institutions, and conducting a
critical examination of the major literature on international-
ization in higher education as well as the literature on higher
education management both regionally and internationally.
Findings and solutions are provided by critically analyzing the
key texts, research, and reports on internationalization in
higher education paying special attention to Europe and to
Bangladesh as well. An evaluative and expository study on
Daffodil International University (DIU), Bangladesh regard-
ing its mission and vision toward inter-nationalization, its col-
laborations, initiatives, condition of the education quality, and
analyzing the data of the mobility in the last few years has been
made. The researchers consulted with university officials con-
cerning mobility updates, collected data, and future initiatives
as well as encountered alumni/participants of mobility pro-
grams to know the facilities, barriers, and overall outcome of
their mobilities. A quantitative overview and analysis of the key
performance indicators of internationalization of Daffodil In-
ternational University are mentioned. Participation in Euro-

pean programs or other supranational programs in education,
research and capacity building, and partnerships is indicated.

Internationalization in higher education. Higher education
institutions (HEISs) are increasingly following the trend of inter-
nationalization, when they offer services to both domestic and
foreign students, expanding the scope of their educational offer-
ings. It is not only about commercializing education for finan-
cial gain; it is also about advancing ideas and deepening under-
standing across communities and nations. As a result, globaliza-
tion of higher education is emphasized in practically all industri-
alized nations by creating an administrative network, influenc-
ing the international reputation of higher education, fusing pol-
icy with communication efforts, etc. This has strengthened their
institutions and institutional practices. Through multiple re-
sources, the learners can get the most creative and innovative
ways of learning, which will improve the quality of education
among the learners. Also, new “types” of learners are emerging
as a result of the rising digitalization of several areas; these learn-
ers may be more proficient with technology than earlier genera-
tions since they are “digital natives” [4].

International cooperation was originally based on personal
interactions between academics that worked as the initial
foundation for international collaboration rather than formal
agreements, and these interactions continue to serve as the
foundation today. Globalization’s recent social, political, eco-
nomic, and cultural ramifications have had a considerable im-
pact on higher education all around the world. In order to
maintain its position as the top university in the nation, a uni-
versity must change. This change must take into account the
significant shifts occurring on a global scale, such as the expo-
nential growth of knowledge, the emergence of new technolo-
gies for information management and communication, and
the rising demand for highly specialized education. A student’
academic experience must have an international component
in order to prepare them for the need to comprehend other
people and to cohabit and compete with them. These educa-
tional objectives are achieved through having an international
student body, internationalized curricula, faculty, study abroad
programs, study tours, faculty, and student exchanges, and in-
ternational study abroad programs. The presence of foreign
students offers a large worldwide basis for the establishment of
relationships to recruit students, conduct research, and en-
courage staff and student engagement abroad in a range of ini-
tiatives, in addition to the educational objectives of the institu-
tions. To mention, the Internationalizing Bentley Committee
developed the international mission statement of Bentley Col-
lege: to internationalize a college, each student must do the
same. Each student who attends Bentley College should leave
with a better, deeper understanding of various cultures and
people. Bentley’s internationalization is a mindset, not soft-
ware. The professional with a liberal education must strive to
comprehend the various and varied elements of an interdepen-
dent world throughout his or her existence.

In an effort to emphasize the need of maintaining national
and institutional values during the process of internationaliza-
tion, the phrase “internationalization of higher education”
was defined to include the term “intercultural” out of concern
for the protection of national cultural values. Along with sup-
porting student mobility, programs like ERASMUS/
SOCRATES, UMAP, and certain multilateral ones like Ful-
bright also support regional teaching staff mobility projects. As
a part of a more or less ongoing collaboration between Euro-
pean higher education institutions, ERASMUS’ “Inter-uni-
versity Cooperation Programs” offer chances for developing
staff exchanges. Participation in EU initiatives has undoubt-
edly helped many universities become more globally and re-
gionally oriented. Traditionally, the majority of the education
system was sponsored by state money [5]. For instance, Asian
colleges should be commended for the very remarkable suc-
cess rate of supported research initiatives. Additionally, the
significance of consulting, training, and institution creation is
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highly significant for the advancement of education in our re-
gion. However, at the same period, as education needs are ris-
ing and innovative teaching technologies are being introduced,
there is a need for extra money.

Opportunities with possible financial support from the EU
and other foreign funds are accessible in our region; we only
need to share them with worthy applicants. The expansion of
chances and growing importance placed on taking part in ini-
tiatives supported by the EU also give rise to fresh concerns
and challenges in relation to the universities’ long-term inter-
nationalization plan. One of these concerns has to do with the
balance of the internationalization strategy and geographic
priority. Explicit and implicit internationalization of the cur-
riculum can be done through cross-cultural teaching and sup-
port, staff development programs, courses internationaliza-
tion, developing relationships between student and staff mo-
bility, enhancing the usage of resources available for project
development, evaluating the projects, through International
internship and co-operative education openings for students,
via external funding performance, and by ensuring the best use
of international professional practice case studies. Interna-
tional student mobility is becoming more of a regional phe-
nomenon than just an international one. Students move
around more as a result of regional economic integration pro-
cesses, and international agreements like NAFTA, ASEAN, or
APEC have proven to be quite encouraging in this regard. The
emphasis on regional student mobility, as opposed to South-
North mobility, tends to increase when development aid poli-
cies change.

Internationalization of higher education in Bangladesh.
Cross-border education grew significantly in the 1970s and
1980s as a result of the massive outflow of young people pursu-
ing higher education abroad. Private institutions in Bangla-
desh are preferable choices to public universities for interna-
tional students for a variety of factors, including timely pro-
gram completion and simplicity of admission. In the Bangla-
deshi context, prior to the establishment of private universi-
ties, the higher education environment in public universities
was fraught with several issues. It was unable to handle the
immense number of applicants, and internal issues caused
persistent session delays, which created a problem for students
as they could not graduate on time during their best years. Stu-
dents naturally migrated in large numbers to foreign nations,
especially the USA, the UK, Australia, Canada, and India.
Moral and political factors are very important in the struggle
for national security and state sovereignty [6].

Foreign student enrollment at private institutions has
grown more than at public universities throughout time. The
three main factors that determine Bangladesh’s Elements of
Successful Internationalization (SIHEIs) of Higher Education
Institutions are the education and preparation of students in
an international context, faculty members’ international en-
gagement in teaching and research, and campus leaders’ insti-
tutional commitment to internationalization. It advises that
because this capability is lacking in the strategic capacities of
the respondents, more attention should be placed on organi-
zational capabilities like “the capacity to align the university
personnel with the organization’s aim”. Academic leaders
must have specialized training. More emphasis must be placed
on fostering strategic leadership behaviors in particular. Addi-
tionally, a helpful intervention for the effective international-
ization of learners’ results, academics’ participation, and insti-
tutional promises might be knowing better organizational pro-
cesses, bureaucracy, quality practices, and initiatives.

Bangladeshi universities and higher education institutes
host some foreign students, although a modest number. In 94
public and private institutions, only 2,167 foreign students
studied overall in 2012. The University Grant Commission
(UGC) will provide them with the necessary support as the
individual institutions take initiatives to change this circum-
stance. For our public and private universities, international

students may be an additional source of income as well as a
sizable supply of foreign exchange. We already have a com-
petitive edge when it comes to the usage of English in higher
education. Both governmental and private universities in Ban-
gladesh use English as their primary language of instruction.
This may appeal to pupils from the Asia Pacific and other parts
of the world. Students from the Asia Pacific and other parts of
the world may find this to be appealing. For the improvement
of the English language for higher education, the UGC also
collaborates with the British Council. Our government recent-
ly created and published cross-border higher education regu-
lations. Effective operation of study centers and branch cam-
puses of international institutions is feasible with careful ad-
herence to the standards. The government or commission shall
also establish the goals and objectives of Capacity Building in
Higher Education (CBHE), as well as rules for preventing the
shady, reckless, and illegal expansion of CBHE institutions,
lowering the price of degrees earned abroad that meet interna-
tional standards, preventing brain drain, and, finally, interna-
tionalizing our higher education. Only the finest institutions in
the world will be given consideration for licenses to establish
and operate branch campuses and study centers in Bangla-
desh. Despite expanding local capacity, many Bangladeshi
students choose higher education overseas. According to the
UNESCO figures, 17,513 Bangladeshi students were studying
abroad in 2010, an increase of more than 20 % from 2009.
Many Bangladeshi students are studying in the United States,
Malaysia, Cyprus, the United Kingdom, and Japan. There is a
significant migration of people between India and Bangladesh
as a result of the permeable border. However, overseas students
are also enrolling in Bangladeshi universities. For instance, ac-
cording to Ruhani 17,2282 international students enrolled in
both private and state universities in Bangladesh in 2017.

Leadership is a crucial component of managing and exe-
cuting any changes in higher education. Studies on the efficacy
of organizational skills (OC) and personal qualities (PC) in
higher education institutions are scarce since these skills are
extremely beneficial and well-known for improving schools.
Higher education institution internationalization needs effec-
tive governance, leadership, and quality efforts. It can be
claimed that the organizational skills, leadership qualities, ex-
cellent governance, quality standards, and efforts taken by the
HEIs themselves are all necessary for the internationalization
of HEIs in Bangladesh to be effective. For ensuring the quality
of education, Bangladesh has been facilitated by different in-
ternational, governmental, and non-governmental organiza-
tions like United Nations (UN), United Nation Children
Fund (UNICEF), World Bank (WB), and Organization for
Economic Co-operation Development (OECD), South Asian
Association for Regional Cooperation (SAARC) and more.

Aim of internationalization. The aim of the academic mobil-
ity/exchange program is to improve the overall quality of the
education system in tertiary level education or HEIs. The inter-
national exchange program aims to improve soft skills, and in-
terpersonal skills and also enhance the global network which
can make skilled graduates that will assure the students to em-
ploy themselves locally as well as globally. A student can experi-
ence a change in the academic arena through the international
exchange program. Through the exchange program, a student
can achieve vast academic knowledge as well as extra-curricular
& co-curricular skills which rank them an advantage over local
& global competitors in the job market. The education institu-
tion has taken a threefold approach to internationalization:

1. To internationalize the structure of the student body.

2. To internationalize educational opportunities for both
students and teachers.

3. To create and strengthen its international presence.

The overarching goals of the internationalization initia-
tives are:

1. To expand global financing for research and internation-
al research collaboration.
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2. To maintain high standards in research and teaching
while fostering the mobility of researchers, educators, and stu-
dents.

3. To incorporate the teaching and course materials ac-
cording to the needs of modern internationalism and Europe-
an unity.

4. To promote the growth of adaptable communication
and linguistic abilities. The study of languages other than their
own will be promoted among the students.

5. To share knowledge about cultural and scientific ad-
vancements with the entire world.

Institutional internationalization plans or policies may put
a lot of emphasis on certain aspects and establish priorities in
accordance with institutional roles, such as giving research
precedence over teaching. Additionally, they could put more
focus on a certain educational level, such as an undergraduate
or graduate degree. Institutional plans usually list nations or
regions of the world where institutions seek to foster more col-
laboration among the potential priorities.

Internationalization quality issue. Quality control is not a
fashion; rather, it represents the new era of global education in
which we now find ourselves. Nowadays, the concept of coop-
eration has no use. Internationalization and quality control
must coexist taking into account all dialectical levels in the new
process. Thus, quality assurance directs and shapes globaliza-
tion, while internationalization directs and shapes quality as-
surance. Internationalization and quality control procedures
must be thought of as “heads or tails” or they will not exist at all.

International research studies might be included in the
classroom, especially at the graduate level, and incentives for
staff achievemen in global education could be developed. Al-
though courses taught in English should not be the exclusive
definition of an internationalized curriculum, both the content
and the learning processes must have an international compo-
nent. Both foreign and local students should enroll in any
courses offered in languages other than the ones spoken in
their country. The curriculum might be made more appealing
to international exchange students by taking a more organized
approach to the provision of English-taught courses. Through
highly involved course designs with both local and interna-
tional participants, the presence of foreign students might be
clearly seen as a source for the internationalization of the
teaching and learning process. Strategies for internationalizing
the curriculum will be able to incorporate perspectives from
the international campuses, including case studies and sub-
jects devised in response to specific country needs. Each uni-
versity’s personnel and student population will become more
diverse. Administrative practices will have the chance to in-
clude elements from other countries.

There is no denying that over the past five years, regional
and worldwide university rankings have grown in popularity
and complexity. Their legitimacy, dependability, and worth
are still the subject of contentious discussion. However, uni-
versity presidents also claim that achieving a particular rank in
one or more international league tables is a quantifiable result
of internationalization. However, it is wrong to assume that a
university’s internationalization initiatives are done so in order
to enhance its reputation or status abroad. This conflates an
internationalization plan with an international marketing
strategy. That is a plan to include an international, multicul-
tural, and global component into the objectives and teaching,
research, and service functions of a university. The former is a
promotion and branding activity. A global branding project
has distinct goals, expectations, and financial requirements
than academic internationalization does. An international
marketing strategy is not the same as an internationalization
strategy, as is a common misconception. This does not negate
the possibility that a purposeful and effective internationaliza-
tion agenda could increase global awareness, but recognition is
only a byproduct and not the intended outcome. To assure in-
ternationalization for everyone, not only the mobile few, the

“abroad” component (mobility) needs to be made a core com-
ponent of the internationalized curriculum. It reiterates that
internationalization should not be driven only by financial
considerations and should instead be seen as a tool to improve
quality. The foreign operations of Bangladeshi universities
have had a variety of effects on teaching methodologies and
curriculum design. Foreign students’ demands have been tak-
en into account in the improvements made to student support
services as a result of the growing presence of international stu-
dents in Bangladesh. Additionally, teaching strategies and cur-
ricula have been modified.

Internationalization at Daffodil International University
(DIU), Bangladesh. There is not much information available
on plans for internationalizing higher education in Bangla-
desh. However, the Government of Bangladesh provides a
number of incentives for graduate study that encourage Ph.D.
programs overseas. The University Grant Commission (UGC)
of Bangladesh offers grants to academics in the country for re-
search leading to Ph.D. degrees.

Only a few of the 82 private institutions have limited op-
portunities for internationalization and are active in interna-
tionalizing academic, co-curricular, and extracurricular ac-
tivities. Bangladesh now needs IT-based training due to the
century’s inventive movement and informative globalization.
Daffodil International University (DIU) was founded in 2002
to solve these issues. From this point forward, DIU has been
making progress toward becoming the top private institution in
Bangladesh, comparable to that in Asia. According to a num-
ber of public and international rankings, including THE, QS,
and Green assessment for its environmental stance, DIU has
quickly risen to become one of the best institutions in Bangla-
desh. Daffodil International University (DIU) has been work-
ing hard through International Affairs for arranging mobility/
exchange programs for students and teachers; as a result, a
large number of students and teachers have visited different
counties since 2013. It is expected the mobility exchange pro-
gram helps to improve soft skills such as communication skills,
team-building ability, and adaptability to situations. This ex-
change program has been conducted through MoU/MoA
along with foreign HEIs, through different scholarship pro-
grams such as the Erasmus+ program funded by European
Commission within European countries, the Mevlana Schol-
arship program funded by Turkey Government and Korean
Government Scholarship program, etc. to support the DIU
students. DIU has successfully completed a mobility program
among Asian countries including Japan, S.Korea, Malaysia,
China, Indonesia, Sri Lanka, India, Nepal, Philippines, and
also European countries including the UK, Russia, Poland,
Finland, Turkey, Lithuania, etc. It should be mentioned here
that the internationalization and mobility program is one of
the criteria out of ten criteria of the Bangladesh Accredited
Council (BAC) that is introduced by the Bangladesh National
Qualifications Framework (BNQF) to improve the overall
quality of education in HEIs in Bangladesh.

Daffodil International University makes an effort to pro-
mote global awareness among its faculty and students. There
are several Somali full-time foreign students at DIU, and other
nations including Jordan, Nigeria, Turkey, China, Nepal, and
Ethiopia are also having their students in DIU, Bangladesh.
The primary focus of the international admissions department
of Daffodil International University is the admission of full-
time international students. Here, international students may
apply physically or online. The department of international
admissions assists them with entrance, visas, accommoda-
tions, etc. Numerous overseas students are admitted here each
semester. Students from the African continent enroll here in
particular. In 2009, Daffodil International University (DIU)
launched its global university degree program. It has now de-
veloped into a sizable global network of connections through
trade agreements with more than 60 institutions and enter-
prises throughout the world. The Department of English at
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DIU welcomed its first international undergrad students from
Turkey in 2009. The organization starts to mathematically
spread from that point on, Table 1.

Mobility programs at DIU. The Importance of mobility is
pivotal because it prepares our bodies to cope with the ad-
vanced and globalized world. It is a vital contributor to reduc-
ing the risk of injuries as well as improving technique and
range of movement. It is important to note that strength alone
is not enough to have good mobility. Mobility plays a massive
role in improving movement quality and preventing injuries
throughout life. Many academic institutions in different coun-
tries have experienced and practiced mobility programs along
with their academic activities to improve academic quality and
compete with their students as well as faculty members in the
local and global market. In addition to accepting overseas stu-
dents full-time, DIU also organizes short-term/long-term and
other exchange programs including summer programs, cul-
tural exchange programs, semester exchange programs, etc.,
based on the two sections of the worldwide work:

1. International entrance.

2. Worldwide affairs.

Different types of mobility programs vary in time duration,
the content of the programs, learning outcomes, and host in-
stitution’s facilities. The short-term mobility could be one-
week/two-week/three-week or month-long mobility for cul-
tural exchange/global leadership program, and summer/win-
ter camps; and long-term mobility could be a one-semester/
two-semester/one-year program for the students of under-
graduate level. The academic institutions can make a partner-
ship with other institutions through a bilateral agreement be-
tween both institutes through a Memorandum of Understand-
ing (MoU)/Memorandum of Agreement (MoA) to implement
mobility programs. In these cases, both the host and home
university decide on the dissemination of funds and other fa-
cilities regarding accommodation, food and transportation,
and important course and credit acceptance issues.

The international exchange/mobility program includes
Inbound and Outbound Exchange Programs both for students
as well as academic staff.

1. Inbound Mobility: Inbound mobility is the term used to
describe the number of international students/students who
come to a specific country (the host country) for a short or
long time to continue their education.

2. Outbound Mobility: Outbound mobility is the term
used to describe the flow of students/students from their home
nation to another country (the host) for additional study for a
short or long length of time.

Table 1
DIU’s approach to Internationalization

Approach Description

Activity Curriculum sharing, faculty/student exchanges,
summer/winter programs, semester exchange/cultural
exchange, seminar/workshop, and camp participation
are a few examples of the categories or types of

activities used to represent internationalization

Competency | Acquiring new abilities, information, viewpoints,
and values by students, instructors, and staff. There
is growing interest in finding and characterizing
global/international competencies as the emphasis
on academic performance develops

Ethos The focus is on developing an environment or
culture on campus that encourages & encourages
activities that bridge cultures

Process Implementing a variety of activities, policies, and
procedures to incorporate or inject an international
or intercultural component into teaching, research,

and service

The office of International Affairs of DIU is a support cen-
ter for DIU and international students that keeps upgrading the
activities with the vision of accommodating the 27* Century’s
needs to maximize the opportunities and skills of students and
faculty members. It collaboratively promotes Bangladeshi cul-
ture and makes students culturally competent to cope with ex-
cellence. Every year a good number of international short/long
term, cultural exchange, summer/winter camp, and semester
exchange programs are organized by international affairs at
DIU. The international exchange program aims to improve
soft skills, and interpersonal skills and also enhance the global
network which can make skilled graduates that will assure the
students to employ themselves locally as well as globally. A stu-
dent can experience a change in the academic arena through
the international exchange program. Through the exchange
program, a student can achieve vast academic knowledge as
well as extra-curricular & co-curricular skills which rank them
an advantage over local & global competitors in the job market.
It also helps to educate the participants about foreign cultures
and strengthen international relationships. DIU’s distinctive
internationalization initiatives are:

1. International Partners and Members: So far DIU col-
laborated with around 440 universities and representatives
from influential international organizations like IEEE, Magna
Charta, NAFSA, EAIE, AUPF, 1IE, IAU, IAUP, ACE,
AUAP, ALA, ACD, UNAI, EURIE, ESRUC, ISTQB, ACU,
ATIFTAF, ITU, AUAP, APAIE, INQAAHE and more to
form a global coordinated effort at DIU for facilitating the in-
ternationalization process. The university in cooperation with
the valued organization worldwide is creating strategies that
make all students and graduated classes competent by provid-
ing quality and ensuring inclusive and equitable quality educa-
tion. DIU ensures very active engagement in these platforms,
as the organizations offer advice for education through excel-
lent supervision and skillful organizational techniques. In a
similar vein, it provides graduate and postgraduate students
with the most crucial necessity for high-quality preparation.
The collaborations are to inform seminar participants and the
university community about the value and scope of interna-
tionalization as well as to get insight into the problems and
worries related to international programs at the institution.

2. ERASMUS at Daffodil International University:
through scholarships and academic collaboration between the
EU and the rest of the world, the Erasmus program of the Eu-
ropean Union seeks to improve the quality of education. Daf-
fodil International University, one of the top institutions in
Bangladesh, works to ensure the actual internationalization of
the institution through strong international connections. Since
2016, Daffodil International University has been intensively
pursuing teacher and student mobility initiatives through the
Erasmus + scholarship. A fact is that numerous deserving stu-
dents get admitted to Daffodil International University, but a
good number of them lack the socioeconomic stability to pur-
sue their academic studies in Europe on their own dime for the
betterment. DIU consistently aims to include our students and
academic staff in international activities to elevate them to a
global standard. More than 40 DIU students have taken part in
semester-long exchange programs across Europe.

Each year, DIU submits proposals for ERASMUS fund-
ing circulated by renowned universities, partners, or non-part-
ner, to provide cutting-edge education and exposure to quali-
fied, deserving, and passionate students. After completing a
successful mobility program, they share and implement ad-
vanced knowledge, technology, impactful ideas, and business
concepts here at DIU as well as in Bangladesh. DIU students
have successfully completed their mobility through the Eras-
mus+ program from Poland, Turkey, Lithuania, the UK, Por-
tugal, Belgium, Greece, etc. Since the mobility project creates
great value for the students or staff, DIU always takes the ini-
tiative to share it among all the networks. Also, faculty mem-
bers of DIU visit European countries every semester under the
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ERASMUS funding program as visiting lecturers and get ac-
quainted with the modern teaching plan and curriculum of the
universities.

3. Semester/Academic Exchange Program: Daffodil Inter-
national University becomes a host and home institution ac-
cording to the agreements. DIU accepts and sends students to
partner universities to complete one semester/one academic
term under semester exchange or cultural exchange programs
through the international affairs office. Each year a good num-
ber of students visit different countries under ERASMUS,
Mevlana, Korean Government Support Program (KGSP),
Community College Initiative Program (CCIP), Kemitraan
Negara Berkembang (KNB) Scholarship, and other scholar-
ships for one or more academic terms. Also, accepts interna-
tional students to study here under the exchange facility from
China, Japan, Turkey, India, and more.

4. Staff Exchange Program: the International affairs office
nominates faculty members or administrative staff who are in-
terested in international work-shops/seminars to learn from
renowned persons in the respective fields. Faculty members
visit partner universities as visiting faculties and teach for one
week or one academic term, and officials join training sessions
to learn institutional and organizational skills. The host insti-
tution takes the responsibility for local hospitality like accom-
modation, meals, local transport, office, etc., during the stay
of the exchange faculty. Exchange faculty members get remu-
neration from a home institution where the host institution
does not pay any remuneration under the faculty exchange
program.

5. Short Term Exchange Program: International affairs of
DIU nominate enthusiastic local students and help them to
take different opportunities organized and hosted by partner
universities. Since 2013, DIU has been sending the students to
join the Asian Summer Program, Global Leadership Camp,
Summer/winter camp, cultural exchange program, etc., host-
ed by the partner institutions under the supervision of different
organizations.

6. Digitization initiatives to ensure internationalization of
the institution: the primary focus of the distance learning ap-
proach is the learning process’s quality and efficacy [7]. The
delivery of programs from a provider institution physically lo-
cated in one part of the world to other areas of the globe
through forms of technologically supported distant education
is, of course, the most promising and maybe also visionary de-
velopment in transnational education. Some believe that most
current universities will continue to offer higher education
through both traditional and virtual delivery methods, or,
which is highly likely, various intermediate modes. Some pre-
dict the future of global higher education in the emergence of
a limited number of powerful corporation-designed global vir-
tual universities. In the majority of current types of remote
education, in addition to autonomous study through electron-
ic delivery of education, there is also face-to-face interaction
at seminars and workshops in regional support centers. Of
course, numerous “Open Universities” have made ground-
breaking contributions in this area not just in wealthy nations
but also in nations like Turkey, India, Indonesia, Brazil, etc.
The Covid-19 problem has compelled the globe to begin on a
mechanism that has progressed dramatically over the previous
two decades due to current computer technology combined
with fast and inexpensive internet connections [8].

Daffodil International University (DIU) is one of the
prominent digitalization-focused universities in Bangladesh.
Since DIU has been focusing on the automation and digitali-
zation of this university since its inception, thus the students,
faculty members, and administrative staff did not find the sud-
den shift to virtual activists due to the Covid-19 pandemic
much harder than other universities. All the students are very
familiar with different Learning Management Systems like
Google Classroom, Blended Learning Center (BLC), Moo-
dle, and more. DIU connects international students with this

module from their home countries and ensures their learning
in DIU under any circumstances. DIU has developed the In-
ternational Online Universe (IOU) and GoEdu platforms for
online courses and training run by DIU academics. Through
these platforms, any interested students from any corner of the
world can get enrolled and be a part of DIU. As in the years
2020 and 2021, DIU students could not travel abroad due to
travel restrictions to cross the borders; but overwhelmingly
DIU managed to ensure a sufficient or rather a greater number
of students/faculty/staff mobility by facilitating smooth online
access and by throwing excellent virtual courses, training, and
workshops to connect and to maintain the flow of Internation-
alization of the university. As for the students who earned
credit through visual mobility by completing the courses at
foreign universities, DIU accepted the credits considering the
contents and the faculties who have been visiting lecturers on-
line in universities abroad, they also got the recognition.

7. Incoming students and faculty members at DIU: keep-
ing pace with the outgoing ratio, DIU welcomes international
students as well. DIU has very signature programs, like the
DIU winter camp, and the International Social Business
Summer Program, where each year bunches of students join.
They come to Bangladesh and stay for seven to fifteen days.
DIU also accepts international students as semester exchange
collaborators. Students from Indonesia, Turkey, China, and
India have been in DIU under international semester exchange
programs. DIU has a policy for full-time international stu-
dents as well, a full team of this university works for interna-
tional students’ admission to DIU. At DIU there are full-time
students from Somalia, Nigeria, Ghana, Nepal, and India in
different Departments. DIU welcomes international faculty
members on a large scale. Each semester DIU invites faculty
members and renowned activists of different sectors from re-
nowned universities to conduct classes/seminars/workshops
with the DIU students and faculty members so that they can
get advanced learning by enhancing knowledge. This univer-
sity has a full-fledged arrangement for facilitating international
incoming students and faculty members.

8. Summer/Winter Program initiated by DIU: Daffodil
International University is the only university in Bangladesh to
organize an excellent summer program named the ‘Interna-
tional Social Business Summer Program (ISBSP)’. This sum-
mer school program focuses on the social business concept of
Nobel Laureate Professor Mohammad Yunus. Every year in
cooperation with Yunus Center DIU organizes this valued
summer program where bunches of students from different
corners of the world come and stay in Bangladesh for one to
two weeks. Daffodil International University (DIU) has been
organizing this program since 2017, and this has been a signa-
ture program of DIU. Activists of different levels conduct ses-
sions with the international students regarding social business,
its mission vision, and its future to represent Bangladesh as
well. Also, every year DIU organizes another signature camp
named ‘Winter Camp’ where DIU welcomes students from
different countries to join the camp for 1-2 weeks and that
camp includes field visits, social activities, impactful project
development, cultural exposure activities, and many more.

The world’s top research colleges in the US are very attrac-
tive to international students who are on the move, but Ameri-
can universities in the second tier also draw significant numbers
of foreign students. In addition to the US, the UK, Canada, and
Australia are among the top host nations in the world due to the
dominance of English as the lingua franca in modern research
and scientific training as well as the most widely learned second
language. It is evident from the perspective of the countries of
origin of mobile students that older, more established ties, such
(post)colonial relations, have been overshadowed by market-
driven, economic concerns. It should come as no surprise that
the rapidly industrializing nations of Asia and the Pacific (Ja-
pan, Malaysia, Korea, Singapore, Hong Kong, and China) are
a key source of international students who wish to join the ranks
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of the expanding professional classes. The most important
global movement still is towards the United States, which is the
largest receiving country of foreign students. While European
institutions appear to have lost their appeal to US students,
American universities continue to draw more and more Euro-
pean students, and the expansion of intra- European programs
has not had a detrimental impact on this.

Daffodil International University (DIU) has around 430
partner universities among 64 countries in the world. Every
year DIU works with them in various international programs,
such as students and faculty exchange programs, short-term
programs, international events, etc. DIU International partner
information is given in Table 2 and Fig. 1.

Every year many students, faculty members, and staff at-
tain various long- and short-term programs. On the other
hand, many foreign students, faculty members, and staff from
various countries visit or attain short- or long-term programs
in Bangladesh. Daffodil focuses on signing MoUs and MoAs
with different renowned organizations with a view to expand-
ing in a new dimension and participating in their initiatives to

Table 2
Number of International Partner University
Country Number Country Number
Australia 3 Estonia 1
Austria 1 France 3
Azerbaijan 2 Georgia 1
Belarus 1 Germany 2
Belgium 1 Hungary 1
Brazil 2 India 29
Brunei Darussalam 1 Indonesia 30
Cambodia 4 Iran 4
Canada 3 Iraq 1
Chile 2 Ireland 1
China 21 Italy 1
Colombia 2 Japan 8
Congo 1 Kazakhstan 2
Croatia 1 Korea 19
Cyprus 1 Kyrgyzstan 6
Czech 3 Lithuania 3
Malaysia 18 South Africa 2
Mexico 3 Spain 4
Mongolia 2 Sri Lanka 2
Morocco 1 Sudan 8
Nepal 2 Sweden 2
Netherlands 2 Switzerland 2
New Zealand 1 Syria 1
Nigeria 2 Taiwan 15
North Cyprus 2 Thailand 11
Palestine 1 Turkey 29
Paraguay 1 Uganda 1
Philippines 66 UK 1
Poland 6 United Kingdom 6
Romania 5 Ukraine 1
Russia 7 USA 14
Somalia 2 Vietnam 3

connect with other internationalization-focused universities
around the world. Through the organizations, DIU partici-
pates in different international seminars, workshops, and exhi-
bitions to share and learn the best practices of renowned insti-
tutions. And, in the wide range of partner universities, DIU
regularly has semester/short-term exchange programs. This
way DIU gets to know the international strategies of different
universities and implements them in DIU to ensure innovative
and quality education for the students. DIU receives and sends
participants through the organizations, which facilitates DIU’s
international mobility also. If we look at DIU”’s mobility pro-
gram history, it started back in 2013 and since then the number
is expanding rapidly as DIU is improving in terms of interna-
tional collaborations and students are more motivated to par-
ticipate in exchange programs. And, with this, they are learn-
ing from different educators and getting to know the advanced
curricula of their field, which facilitates the education of the
learners and enhances the quality. Because of the pandemic
situation (Covid-19), in the last years of 2020 and 2021, DIU
moved to virtual initiatives for the continuation of institutional
and international activities (Table 3 and Fig. 2). DIU orga-
nized student and faculty exchange, virtual short- and long-
term programs, international webinars, organized e-talks, etc.,
so frequently. In virtual mode, the number has increased as
virtual mobility is quite more convenient than physical mobil-
ity. DIU showed its sustainability in this mode with efficient
strategic moves without losing progress. The clearest example
of this virtual internationalization of course is the establish-
ment of real cyber-universities. The first instance of this sort
was the International University, often known as “The Uni-
versity of the Web”, which was founded in 1993 [9]. Despite
the widespread usage of the term “e-learning” in recent years,
many people are still unsure of what it really entails and how
valuable it is for success and increased skills. For this reason,
this study emphasizes educating readers and distinguishes the
significance of preparedness for educators.

It shows that the mobility for both students and faculties
has been increasing over the years, and the institutional growth
in respect of education, ranking, and recognition is also en-
hancing gradually. Being an internationalization-focused uni-
versity, in the last four years, Daffodil International University
showed the maximum international mobility percentage in
Bangladesh. Aligning with that growth, DIU proved its sus-
tainability in international exposure and educational advance-
ment to cope and make the students competent for the job
market.

Constraints and barriers to internationalization/Findings:

1. Recognizing study periods and credits earned abroad is
unquestionably one of the biggest issues with laws and initia-
tives designed to increase international mobility. Students lose
valuable time when study abroad periods are not recognized,
which increases the length of the program overall, adds to the
workload, increases the number of exams, etc. Even with a
relatively similar educational system, automatic credit transfer
between nations remains a pipe dream, and even within-coun-
try credit transfer can be problematic. At the institutional lev-

Country Wise Number of Partner Universities

Fig. 1. The number of international partner universities
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Table 3

Information for the last 4 years’ inbound and outbound
mobility number

2018
Total incoming students and faculty members 787
Total number of students incoming 685
Number of faculty & officers incoming 102
Total outgoing students and faculty members 138
Total number of students outgoing 96
Number of faculty & officers outgoing 42
2019
Total incoming students and faculty members 361
Total number of students incoming 185
Number of faculty & officers incoming 176
Total outgoing students and faculty members 188
Total number of students outgoing 125
Number of faculty & officers outgoing 63
2020
Total incoming students and faculty members (Physically 471
and virtually)
Total outgoing students and faculty members (Physically 247
and virtually)
Physically 64
Total incoming students and faculty members 80
Total number of students incoming 52
Number of faculty & officers incoming 28
2021
Total outgoing student and faculty members 840
Outgoing students (Physical) 4
Outgoing students (Virtual) 746
Outgoing faculty members (Virtual) 90
Total incoming student and faculty members 208
Incoming students (virtual) 174
Incoming faculty members (virtual) 22
Incoming faculty members (physical) 12

Incomig and Outgoing
W Total outgoing @ Total incomig
800

600

400

2018 2019 2020 2021

Year

Fig. 2. Year-wise incoming and outgoing ratio

el, ECTS has always encountered some resistance to complete
and automated recognition and credit conversion. According
to Dutch research, 41 % of study breaks abroad between 1992
and 1993 caused students to postpone finishing their degrees
[10]. In these study programs, there is no problem if the send-
ing and receiving universities are in agreement, as mobility ef-

forts were based on agreements ensuring mutual recognition.
Many analysts predict that as higher education becomes more
globally accessible, the academic credit system will become
more widely used.

2. Higher education rules at the national, institutional, and
sometimes even faculty levels lack transparency and “readabil-
ity”, which leads to a variety of issues and widespread ambigu-
ity among students regarding the acceptance of credit or the
length of the study period in the home university.

3. Different coordinated exchange and mobility initiatives
need to be quite unique and should create disparities in higher
education systems’ structures since educational approaches
are a driving force for mobility at the same time in many na-
tions and cooperation, as well as a genuine impediment to its
continued development.

4. Since there are not as many people traveling throughout
the world, planes cost a lot, often double. Students face diffi-
culties to afford it. This explains why fewer overseas students
are enrolling at DIU and also move less outside of Bangladesh.
As the epidemic affects the economics of many nations, many
individuals worldwide lose their jobs, close their businesses for
an extended period of time, etc., resulting in difficulties in re-
ceiving sufficient financial assistance from the earners, it has
an effect on the families of overseas students.

5. Higher education funding, tuition rates, and scholarship
programs all have distinct funding sources and provide varied
tactics, but they also create a variety of barriers to collabora-
tion and mobility. To improve prospects for mobility and col-
laboration, more openness is required, as well as the elimina-
tion of these and other barriers. There is no specific NGO or
international organization to help overseas students in Bangla-
desh. Universities like DIU, which place a high priority on
globalization, constantly promote as well as provide a variety
of scholarships to international students to come and study in
Bangladesh, but they are struggling to maintain their global
attitude, standing, and international-level education.

6. Considering the number of international students on
campus, the class size, and campus facilities are to be im-
proved to cope with global campus mobility standards since it
is also a question of institutional fit. As a result, students are
becoming less confident to apply for admission or perhaps be-
lieve that here the education is of lower quality. Therefore, it is
also causing some financial loss for DIU’s total enrollment.
Unsurprisingly, some objectives remain unmet and some ef-
forts continue to fall short, notably in regard to the mobility of
the teaching staff and students. In actuality, the ministerial
plan is not visible, and there are no distinct programs. Even
the well-liked individual initiatives of professors and rectors
lack structuralizing.

7. International students who are now residing in Bangla-
desh or who intend to move here encounter difficulties paying
their DIU tuition, as well as living expenses since banks and
governments in African nations have limits on money transac-
tions and transfers.

8. Along with a shortage of money, internationalization
struggles with a lack of clear, comprehensive strategy at the in-
stitutional and national levels. The development of interna-
tionalization policies varies greatly between nations at the level
of national policy making. It has already been highlighted those
nations like Japan, Australia, Hong Kong, the Netherlands,
New Zealand, and others are developing ambitious plans for
institutionalization in higher education. In an era when overall
government financing for higher education is comparatively
declining, there are not many possibilities for governments to
invest expressly in internationalization. Some countries do
have autonomous, unilateral finance plans for internationaliza-
tion activities, as is the case, for example, in the Netherlands.

Recommendations. Following are suggestions at all levels
of policy on how to internationalize higher education:

1. We have reached a stage where questions of quality and
quality assurance cannot be avoided when it comes to student
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international mobility and larger processes of internationaliza-
tion in higher education. International student mobility and
credit transfer will not advance further unless the quality issue
is adequately included in the internationalization initiatives of
governments and institutions. The institutions’ quality assur-
ance mechanisms will need to be expanded to include the pro-
grams and degrees offered by foreign partner institutions if
student mobility among students continues to rise and if there
are increasing demands for credit transfer and recognition of
foreign programs and degrees (van Damme, D., 2001). Build-
ing on the increased focus on work placements in Erasmus+,
there is a growing realization of the need for more collabora-
tion between higher education and business.

2. Activities and policies related to internationalization can
be used to achieve a wide range of goals, including the diversi-
fication and expansion of financial input through the recruit-
ment of fee-paying foreign students.

3. The expansion of curricula and educational opportuni-
ties for domestic students in foreign partner institutions is
needed to enable a more cost-effective use of resources to
spark a process of collective institutional learning and devel-
opment. The same goes for the expansion of the curriculum
and educational experiences for domestic students in foreign
partner institutions.

4. Joint research projects, student exchange programs,
staff mobility projects, Joint curriculum development initia-
tives, and specific initiatives are specially designed to develop
the context of internationalization. Most modern institutions
participate in some or all of these activities, which are fre-
quently overseen by an international office. To be mentioned,
the majority of national policies continue to place a strong em-
phasis on economic growth, recruitment and/or training of
exceptional students and academics, worldwide reputation and
visibility, and mobility. This suggests that much more work has
to be done to include these ideas into more thorough plans,
where internationalization of the curriculum and learning
goals is given more consideration as a way to improve the stan-
dard of instruction and research.

5. Create possibilities to combine work placements with
training in language and cultural skills and international stud-
ies in light of the rising popularity of these experiences. En-
courage the crucial role that academic and administrative em-
ployees play in the continued growth of internationalization of
higher education (IloHE).

6. Address the issues of uneven credit and degree mobility
and institutional collaboration, which are caused by significant
variations in higher education institutions, practices, and fi-
nance.

7. Encourage increased business and higher education col-
laboration in light of staff and student mobility.

8. Give “internationalization at home” more consider-
ation, including international and intercultural learning out-
comes in the curriculum for all pupils.

9. Take down the obstacles that prevent the advancement
of joint degrees.

10. Create cutting-edge blended and digital learning meth-
ods as a supplement to IoHE.

11. Align the IoHE with internationalization efforts at the
elementary, secondary, vocational, and adult education levels
of education.

12. As the foundation for a language strategy based on di-
versity, encourage bilingual and multilingual learning at the
elementary and secondary education levels.

13. To increase opportunities and synergies, and remove
obstacles to the internationalization of research and education
at all levels.

14. We can make sure that the online education and study
platform is of a high standard and simple to use so that any-
body may access it from anywhere in the globe.

15. It is necessary to create new easy gateways to accept the
payment/tuition fees via online secure transition because

there are many constraints and challenges with transferring
money from the African nations where the majority of stu-
dents are coming to colleges like DIU.

16. More exemptions and scholarships must be made
available, and universities may provide short-term scholar-
ships or waivers based on financial need.

17. Universities may get into new partnerships with inter-
national donor agencies or non-governmental organizations to
assist with the financial, tuition, and living needs of overseas
students amid adversity.

18. Contact the Bangladeshi government and the educa-
tion ministry to discuss potential partnerships that might help
Bangladesh draw in more international students and provide
them with financial aid.

19. DIU and other universities in Bangladesh may begin to
consider ways to draw students from outside of Africa, lower-
income or middle-income countries, and gradually shift their
attention to drawing students from developing or economically
powerful nations. They may develop more qualified staff
members to manage, recruit, and promote foreign students in
order to entice them to attend DIU for their studies.

Conclusions. Higher education institutions (HEIs) have
been expected to reap social, cultural, intellectual, and eco-
nomic gains as a result of internationalization. International-
ization initiatives like diversified academic programs, practic-
es, culture and innovation are resulting in better and develop-
ing capable students who are prepared for a world that is be-
coming more and more globalized. Additionally, internation-
alization speeds up the export of education, which benefits the
country as a whole by boosting institutions’ income during
economic downturns and reducing funds allocated to higher
education. According to these viewpoints, the current research
finds a way to SIHEIs because, in the end, it will improve
HEIs and resolve issues by enhancing academic innovation,
institutional capacity, project management support, quality of
teaching, quality of research environment, and regulating
branch campuses. In the end, it will improve HEIs and resolve
issues with institutional capacity, project management sup-
port, quality of teaching, quality of research environment,
controlling branch campuses of foreign institutions, and all
other quality elements of HEIs. The quality assurance mecha-
nisms of institutions will need to be expanded to include the
programs and degrees offered by foreign partner institutions if
student mobility among institutions continues to rise and they
are asked to recognize more and more foreign programs and
degrees as well as transfer credits.

Quality will need to emerge as a differentiating trait direct-
ing institutions in their strategic conduct in an increasingly
competitive global higher education market. The continued ex-
pansion of mobility and transnational delivery runs the danger
of compromising quality unless the quality factor is adequately
included in internationalization strategies. We have reached a
stage when challenges of quality and quality assurance cannot
be avoided by student international mobility or more general-
ized processes of internationalization in higher education. The
advancement of international student mobility and credit trans-
fer will be slowed down until the quality problem is completely
included in the internationalization strategies of institutions
and governments. With changing global economic conditions,
international exchange programs are becoming practicable and
effective, increasing prospects of learning and gaining interna-
tional experiences. However, the quality of education can be
strengthened not only through student mobility and staff mo-
bility but also through different foreign exchange programs such
as winter programs, summer programs & social business pro-
grams, Dual degree programs, enrollment overseas/foreign stu-
dents as well as international recruitment.
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MiYHUX yCTaHOBaX IO BCbOMY CBiTy. MeTa MoOJsSITa€ B TOMY,
100 MiArOTYBaTU Ta O3HAMOMMUTU CTYIEHTIB i BUKJIAAAYiB 3i
CBITOBMMMU iHHOBALIiSIMU B OCBITi Ta uepe3 riodatizallito Ha BU-
LLIOMY PiBHi OCBITM MOKPAILMTU I 3a0€3MeYUTH SIKICHY OCBITY
IS CTYIEHTIB i MiABUILIMTY SIKICHUI piBeHb BUKJIaIayiB.

Metomuka. byjo nmpoBeaeHe OlLiHOYHE il MOsSICHIOBAJIbHE
nociimkeHHs MixxHaponHuM yHiBepcutetoM Daffodil (DIU)
111010 MOoTo Micii Ta 6aueHHs iHTepHallioHali3alliil, Moro CHiBII-
palli, iHiLIiaTUB, CTaHy SIKOCTi OCBITH Ta aHaIi3y JaHUX MOOLIb-
HOCTI 3a OCTaHHi KiJibka pokKiB. BuKopucTaHO KiTbKiCHUM
OIJISIZ i aHATI3 KJIIOUOBUX MOKA3HMKIB e(heKTUBHOCTI iHTEpHA-
uionaizauii DIU. Jlane gociikeHHsI pO3KpUBAE PO3YMiHHS
BH3 Ha ocHOBIi mocBimy, aHaslizy MOOLTEHOCTI CTYIEHTIB/BU-
KJ1aJayviB i HalliOHAJIbHUX 3BITiB i3 pi3HUX perioHiB banrnageni.
HageneHo anaii3 criBrpalli y €BpoIeicbKux mporpamax abo
IHIIIMX HagHALIOHAIILHMX Mporpamax y cdepi ocBiTH, MOCTi-
IKeHb i PO3BUTKY MOTEHIIialy, a TAKOX MapTHEepCTBA.

PesymbraTu. [IpoBeneHe nocimkeHHS TTOKa3aio e(eKTHB-
HicTb iHTepHaLioHasi3awii Buoi ocBitn (BH3) 3 omisiny Ha
3pOCTaHHS yBaru B PO3BMHEHMX KpaiHax A0 3abe3mevyeHHs
gKicHoi ocBiTH. Lle mocmimkeHHs 3acBimumio, mo banrnagemn
PO3BUBAETHCSI TAPATIETbHO 3 MDKHAPOTHOIO TEHIEHIIE€I0 Ta
ciinye ii, i AesiKi yHiBepcUTeT OepyTh y4acTb Y TporpamMax Mo-
OLIBHOCTI 7151 CBOIX CTYAEHTIB OakanaBpary, ocobarno DIU.
Lle € cBimueHHsIM TOTO, 1110 iHTepHAlliOHAaTi3allisl Yepe3 mporpa-
MM MOOLTBHOCTI TaKOX CIIpUsie OpeHAMHTY i peryTarii BH3.

HaykoBa HOBU3HA. Y MOPIBHSIHHI i3 TPaAULIIMHOIO OCBIT-
HBOIO CUCTEMOIO, BUKOPUCTAHUIN Y MTOCIIKEeHHI Miaxim mo-
KaszaB, 110 aKaJeMiYHMI MepcoHas Iicjisi 0O3HaAOMJICHHS i3
CyJaCHUMHU METOIaMUM HaBYaHHSI, 3MIiCTOM MiXXHapOIHUX
cTaHmapTiB/mporpam Kypcy, Bkimovyatoun OBTL, Ta mocmin-
HULBKMMU METOMOJOrISIMUA [IJIsl iHHOBAlliil, ITOCUJIIOE CBIil
OCBITHill i HayKOBUI MOTEHIliaJ, 1110 € BAXXKJIMBUMU KOMIIO-
HEHTaMU 3arajbHOr0 PO3BUTKY CTYAEHTIB i BUKJaaayiB, Ha-
Jlatouu iM 00i3HAHICTb i TOMOMaraiouu iM NPUNHATH ajbTep-
HaTUBHI, OaraTorpaHHi Miaxoau 10 BUKJIaJaHHS i HAaBYaHHS.

IIpakTiyna 3HaumMicTb. Pe3yibTaT HOCHTIIKEHHS MOXe
OyTH IHCTUTYLIIOHAI30BaHUI1 MiHICTEpCTBAMU KpaiH, OKpe-
MUMM OCBITSIHAMM ¥ HayKOBLISIMU, 1100 c(hopMyBaTH O3~
TUBHUM BIUIUB HA CTYAEHTIB i pPO3BUHYTH IHCTUTYLiIHY LIiH-
HiCTh Ha MixkHapoIHOMY piBHi. JlaHi cTpaterii Ta iHHOBaLIiif-
Hi i€l MOXYTb 3irpaT¥ BaXJIMBY POJib Y MiABUILEHHI SIKOCTI
BMIIIOI OCBiTU, CIIPUSHHI HAYKOBLSIM i MOKpaIlleHHi SIKOCTi
JIOCJIIKEHDb Y PI3HUX Taly35X.

KiniouoBi cinoBa: inmepnayionanizauyis, moodineHicmes cmy-
denmie/suxnadauie, oceima, Memopandym npo 63aemopo3y-
MinHs, enobanizayis, BH3
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